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EXECUTIVE SUMMARY  
 
Taking up service-learning has helped me understand life a little better. It has helped me look at the 

world as a whole and not from just my point of view. In addition, I feel good that I can try to make a 

difference in someone else's life.  ~ College Student 

 

 
Students in Armenia GSL program 

 

In fall 2008 I was appointed the Senior Scholar of Global Initiatives for the Office of Service-

Learning (OSL) at the University of Georgia (UGA).  OSL Senior Scholars provide campus-

wide leadership for targeted initiatives and existing OSL programs.  They work as members of 

the OSL Leadership Team and contribute to long-range planning for service-learning at UGA.  

As one of five Senior Scholars, my particular responsibilities included: 

¶ Develop best practices of international public service and engagement including service-

learning; 

¶ Facilitate a Faculty Learning Community (FLC) on ñGlobalizing the Curriculum: Trends, 

Driving Forces, and Cross Cultural Exchangesò that will include global service-learning; 

and 

¶ Provide leadership for integration of service-learning in study abroad and international 

outreach by developing curricular tools and faculty development opportunities. 

 

It was in this capacity that I undertook this survey to answer the question: What does global 

service-learning look like at UGA?  I hoped that the answers would provide guidance for faculty 

members who design and run these programs; for administrators to understand the nuances of 

service-learning in an international context; and for the OSL to see what its role should be in 

providing support and resources for faculty in this area. 

 

I developed a 10-question instrument that focused on defining GSL, essential elements of GSL 

programs, instructional and assessment tools used, challenges, and lessons learned. I then invited 

participants to respond in late fall 2008.  Ten individuals obliged and various conversations 

ensued for the next 8 months focusing on nine UGA programs: Armenia, Bulgaria, Cambodia, 

Costa Rica, Fiji, Ghana, Ireland (with existing service-learning components) plus Peru (volunteer 

program) and Croatia (in SL pre-implementation phase). 

 

Respondents gave ample data to provide a broad image of GSL at UGA as one that is 

academically rigorous, collaborative, challenging, valuable, and transformative.  Throughout the 

conversations and survey results one thing comes across very clear ï the focus of these programs 

needs to be on the development of people ï this is the academic business of human capacity 
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building ï students, faculty, and community members.  At its core, when done correctly, it is 

about transformation ï we are preparing future leaders who will transform our world by being 

transformed themselves.  

 

In reviewing the survey data, the following recommendations are presented: 

1) Faculty support is greatly needed in all areas to lessen burn out and feelings of frustration 

and isolation.  

2) Expectations of all partners need to be managed better (students, faculty and community 

partners). 

3) A change in perspective from short-term one-shot semester offerings to long-term 

sustainable projects needs to be embraced. 

4) The knowledge gained during the GSL program must be captured and shared by all 

participants. 

5) GSL needs to be an integral part of the strategic plan for internationalizing the campus. 

The question is where does GSL fit on the campus?  As you review the diagram below 

keep in mind that GSL can transcend all the territorial boundaries, for the world is now 

present in our own backyards. 

 

 
But GSL is pedagogy, a tool; its effectiveness is dependent on the ñuserò ï in our case, the 

faculty.  To wield this powerful educational weapon faculty must be prepared and armed with the 

necessary resources before being let loose to fight against ignorance and prejudice.  Let us 

remember Talya, the student dealing with the dissonance of her international experience, 

ñinternational education entails navigating the social, historical, and political realities of what it 

means to be American in a world of undeniable difference and inequality.ò   GSL promises to do 

just that.  But we must be up to the task.   

 

But history will judge you, and as the years pass, you will ultimately judge yourself, in the extent to which 

you have used your gifts and talents to lighten and enrich the lives of your fellow men. In your hands lie 

the future of your world and the fulfillment of the best dualities of your own spirit. ~ Robert F. Kennedy 
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INTRODUCTION : DEFINING GLOBAL SE RVICE -LEARNING  

 
Tell me and I forget. Teach me and I may remember. Involve me and I will learn. ~Benjamin Franklin 

 

 

 
Dr. Denise Lewis with students in Cambodia 

 

 

GLOBAL OR INTERNATIONAL 

 

One of the key questions in the survey deals with terminology.  There is significant debate over 

the use of ñglobalò vs. ñinternationalò not just in the service-learning arena, but in the 

international education arena as well.  The literature can be scanned using either title, although 

ñinternationalò seems to be of specific reference to an overseas destination.  According to 

Shannon Wilder, Director of UGAôs Office of Service-Learning: 

 
ñWe have traditionally used the term global service-learning because we thought it 
was more inclusive than international and could connect to local or state-level 
programs with a global focus as well.  I think with all of the talk of ñglobalizingò the 
curriculum in the past few years on campus, that we picked up on the language and 
concept as well.ò   

 

For this report, the following definition of global service-learning (GSL) will be used.  It draws 

from and synthesizes scholarly literature in service-learning and promotional materials: 

 
Global service-learning is a course-based form of experiential education wherein students, 
faculty, staff and institutions a) collaborate with diverse community stakeholders on an 
organized service activity to address real social problems and issues in the community, b) 
integrate classroom theory with active learning in the world, c) gain knowledge and skills 
related to the course content and advance civic, personal and social development, and d) 
immerse themselves in another culture, experience daily reality in the host culture and 
engage in dual exchange of ideas with people from other countries (Bringle and Hatcher, 
1995; Grusky, 2000; Kiely, 2005; University of Denver, 2006). 

 

As the first question of the survey, defining GSL was meant to give context and parameters for 

the rest of the questionnaire.  UGA faculty had their own ñworkingò definitions of what GSL is 

and how they apply it to their programs: 
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¶ Participation of students with community members in another country. 

 

¶ Global Service-Learning can be defined as volunteer ñhands onò work by students that 

supports the programs operated by nonprofit agencies/organizations that enhances student 

learning regarding the country or course focus. GSL allows students to have an enriching 

experience by getting to know the local people and NGOs that work with them. Many 

study abroad programs appear to be ñclassrooms abroadò taught by the same professors 

as their home institutions, i.e., UGA. 

 

¶ Volunteer ñhands onò work by students that supports the programs operated by nonprofit 
agencies/organizations in other countries. 

 

¶ Global service-learning (GSL) is both a philosophy and methodology for collaboration 

with international community members that leads to the application of academic skills 

and knowledge to a real-life problem or issue.  It combines study of a region and/or its 

people and culture (a traditional study abroad) with (1) learning about a local issue, (2) 

collaborating with local people or groups to create actions based on the issue, (3) 

implementing the collaboratively created plan for addressing the issue, and (4) engaging 

with community partners to evaluate and adjust the plan to better suit local needs. 

 

¶ GSL is similar to domestic service-learning but the global piece adds an international 

audience.  However, it is important to make the connection back to the States. 

 

 

 
Dr. Cheryl Dozier with students in Ghana. 
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RESEARCH METHODOLOGY  
 

"How wonderful it is that nobody needs to wait a single moment before starting to improve the world." 

Anne Frank 

 

 
This research project was designed to be completed within three phases to ensure a comprehensive series 

of data that would prove valuable to UGA faculty and administrators concerned with academic standards 

and program effectiveness for global service-learning programs: 

¶ Phase I: Review of service-learning/study abroad program Websites, Online materials, and 

marketing materials (brochures, postcards, etc.)  to gather public information on such programs; 

¶ Phase II: In-person and telephone survey interviews; and  

¶ Phase III: Fiji Research Site Visit for Case Study Analysis 

 

 

Selection of UGA Faculty Participants 

 

Faculty participants were self-selected to participate in the survey.  An email invitation outlining the 

purpose of the survey and including the survey questions was put out on the Office of Service-Learning 

listserve in fall 2008.  This was followed up with telephone calls to confirm participation and schedule the 

interview that would be conducted face to face or by phone.  Special consideration was given to ensure 

the survey contained at least one country from each of the worldôs geographic regions. Interviews were 

conducted in spring 2009.   There were eight in-person interviews; one telephone conversation; and one 

participant who just sent in written responses to the questionnaire. 

 

 

UGA Global Service Learning Survey Programs in Survey 
 

 

 
 

Peru 

Croatia 

Ghana 

Armenia 
Bulgaria 

Costa 

Rica 
Cambodia 

Fiji 

Ireland 
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SURVEY RESULTS 

 

 

GLOBAL SERVICE-LEARNING VS. LOCAL SERVICE-LEARNING 

 

 

As part of the definition inquiry, survey participants were asked to identify how global service-

learning (GSL) differed from local service-learning (LSL).  The key difference is the idea that 

you are immersed in another culture (far from home) and that immersion adds a new dimension 

to the learning, understanding, and appreciation of that culture. 

 

¶ You have more engagement and you get to know people on a more intimate level by 

contributing to the community. 

 

¶ GSL has an international context which LSL does not. The circumstances may be similar 

but the ñserviceò is very different.   Accessing resources for service-learning are quite 

different. Students get to meet and work along side people from other cultures and learn 

from them at the same time they are doing a service activity. 

 

¶ GSL allows students to meet and work beside individuals from other cultures, thereby 

allowing them to acquire a global/international perspective on politics, social services, 

educational policies, and the concepts of ñserviceò itself, etc. 

 

¶ GSL is different from LSL because it requires participants and community partners to 

work across different cultural ideologies and, at times, across different languages.  GSL 

differs from LSL because participants are immersed in the culture at all times; unlike 

LSL opportunities which tend to be more limited in the amount of day-to-day 

interactions.  Students in GSL live in the country, eat local foods, and hear the local 

language.  Even when they leave the project at the end of the day and return to their 

lodging, they continue to experience local traditions, sights and sounds. 

 

 

 
2008 Ireland Study Abroad Group at the COPE Foundation 
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ESSENTIAL ELEMENTS OF GLOBAL SERVICE-LEARNING 

 

Participants were asked to list essential elements of global service-learning, essential being 

defined as key factors to make the program successful.   

 

¶ Interdisciplinary ï GSL allows the opportunity for students and faculty from different 

disciplines to merge their learning and knowledge to find solutions together, offering all 

the opportunity of alternative perspectives and synergetic opportunities.   

 

¶ Orientation to Local Culture (history, politics, etc.) ï GSL can be best leveraged when 

students are sufficiently prepared for their encounter in a new cultural environment 

through pre-departure training in culture, history and socio-economic reality. 

 

¶ Engagement ï GSL requires interaction between and among students with community 

members and faculty, community members with students and faculty, faculty with 

community members and students.  This interaction must be genuine, honest, and 

mutually beneficial. 

 

¶ Collaboration - this goes beyond the simple agreements to work side-by-side with local 

community members; it also expands to include the resources of international nonprofit 

organizations, nongovernmental organizations, local and regional government agencies, 

chambers of commerce and business leaders, educational institutions, and even the other 

departments and/or colleges on your own campus.  It also means reciprocal partnerships 

that are based on equality and mutual exchange. Partnerships that ensure respect, trust 

and commitment from each party. 

 

¶ Application of knowledge ï GSL is about academics first.  The exotic locations (and 

even a barrio in Brazil can be exotic) serve only as the context of the learning and the 

opportunity to apply knowledge concepts.  GSL programs must fulfill the learning 

objectives of the course in which they take place.  Students must be able to better 

understand those concepts through their application via the service they are doing.   

 

¶ Satisfies a need defined by the community ï GSL cannot be about exchanges that have 

no value to the partners.  The community has enough burdens, it does not need to 

ñcreateò artificial situations for students to resolve ï that is the function of laboratory 

simulations and case studies.  GSL needs students to get realistic about the issues most 

critical to the community.  If that issue or community and the GSL program are not a 

good match, then a new match must be found. This concept also highlights the necessity 

for us to listen to the community ï it has a voice and is able to tell us ï the academics ï 

what it needs.  We need to learn to listen first. 

 

¶ Reflection on experiences ï GSL can be a powerful experience.  It can also be 

overwhelming.  Taking time to understand what happened and why and how we feel 

about it is critical for learning to be lasting.  Students are not always equipped to deal 

with certain feelings they may experience ï whether it be homesickness, culture clash, or 

dissonance between their home reality and their GSL situation.  Faculty must assist 

students through this.   
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¶ Sustainability ï The longer the interaction is continued, the more lasting the impact. 

There are a number of reasons why GSL programs are not sustainable.  One of the most 

common is that most GSL programs are championed by one committed faculty member 

and when that faculty member leaves or cannot dedicate more time to the program, the 

program ends.  Sometimes an institution can help by providing support to the faculty 

member or having the department adopt the program with rotating faculty or team faculty 

teaching it.  This ensures that knowledge created through the GSL can provide insights 

for future students and faculty for a long time. 

 

¶ Flexibility and Variety ï Successful GSL programs incorporate contingency plans just in 

case the original agenda cannot be followed ï backup activities, sites, speakers, etc.  

Anything can happen in an international location ï from a political coup to a missed 

flight to a coral scratch. This is why it is important that the academic director or faculty 

running the program has done a run through of the program and knows the country site 

well.  This will also allow the faculty member to be spontaneous and take advantage of 

teachable moments when they appear although they were not in the original plan.  It can 

lead to a richer experience for the students and the faculty member. In addition, effective 

GSL programs incorporate a variety of teaching methodologies and delivery methods to 

keep the student interested and engaged. (See more on Instructional Tools below.) 

 

 

 
Service-learning in Armenia with Habitat for Humanity 

 

 

The list compiled from the participants mirrors many of the elements listed in the International 

Partnership for Service-Learningôs Principles of Good Practice: 

(http://www.ipsl.org/pdfs/DeclarationofPrinciplesEnglish.pdf) 

 

The best-designed and executed service-learning programs ensure that: 

  

¶ There is reciprocity  between the community served and the university or college, and 

their relationship is built on mutual respect.  

 

¶ The learning is rigorous, sound, and appropriate to the academic level of the students. 

The GSL experience does not offer foregone conclusions but rather, in the spirit of 

academic inquiry, expose students to a wide range of points of view, theories, and ideas, 

asking that they critically examine these ideas and their experience in service, thereby 

reaching their own thoughtfully considered insights.  

http://www.ipsl.org/pdfs/DeclarationofPrinciplesEnglish.pdf
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¶ The service is truly useful to the community or agency. Experience has shown that the 

agency or community is best qualified to define what is useful. The time and quality of 

the service must be sufficient to offset the agency time spent in planning, supervising, 

and evaluating the program; otherwise the institution and the student are exploiting the 

very people they intend to assist.  

 

¶ There is a clear connection between the studies and the service. The studies may focus 

on the general culture of those served or be more specific in relating subject matter and 

the service experience. Either pattern is effective.  

 

¶ Students are allowed and, indeed, encouraged to develop and demonstrate leadership 

skill s, using their own initiative when appropriate, bearing in mind that they should first 

listen to the community and be responsive to its values and needs.  

 

¶ Opportunity for personal reflection on the meaning of the experience in relationship to 

the student's values and life decisions is built into the program in a structured way. The 

keeping of a journal is a common means of providing this opportunity for the students to 

connect what they are learning and experiencing with their own lives.  

 

¶ Support services are provided. Students and the community are prepared for their 

service in which they will serve. Provision is made for their health care if it should be 

needed, and students are advised on issues of safety. Ongoing advising services are 

available.  

 

 

UNIQUENESS FACTOR 

 

 
Chiefôs Bure in Fiji. 

 

Participants were next asked to evaluate what makes their GSL program different from the others 

and therefore, more attractive for students looking for a GSL experience.  The responses served 

as a snapshot into the marketing and recruitment strategies for the programs.  In many cases what 

was identified as the ñuniqueness factorò did not appear on the brochure or website although it 

was promoted during face to face conversations at study abroad/service-learning fairs, or 

individual inquires by students. 

 

¶ Students begin the experience before leaving UGA (Ghana) 

¶ The country destination itself. 
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¶ Types of activity students get involved in. 

¶ The community partners ï NGOôs, host families, other volunteers and students. (for 

example ï individuals with intellectual disabilities, etc.) 

¶ The program is multi-disciplinary. 

¶ Studentsô experiences and growth opportunities (Cambodia) ï ñstudents find themselves 

moving beyond the role of student to occupy a multiple of roles, such as teacher, leader, 

researcher, colleague, mentor, and many more.ò 

¶ Only program of its kind in a specific geographic region. 

 

 

INSTRUCTIONAL TOOLS 

 

 
At the Saramej Women's Union a local woman instructs a student in the 

 proper techniques for make "lavash," Armenia's traditional unleavened bread. 

 

Educators will tell you that the instructional tools they use in their teaching are of extreme 

importance in terms of how students learn.  We have plenty of research on the multiple 

intelligences and different learning styles of students.  Many educators have a favorite tool they 

use ï one exercise or activity that they can always count on for the outcome they are looking for.  

But in todayôs multimedia environment, it is becoming essential that an educatorôs toolbox 

contain a diversity of tools that fit different learning styles and attitudes of students.  Sometimes 

it is just a question of educators being exposed to the ñnewò tool in the first place and how it has 

been used by others.  The following list was compiled from the survey responses.  They are 

varied and at times country/culture-specific bringing the cultural competency objective into play. 

 

¶ Journals ï if there is one tool mostly associated with service-learning it is the trusted old 

journal, the forum that allows students to explore meaning in everyday experiences 

through the written word.  What has changed however is the ñmediumò of the journal ï 

today it can be electronic on a laptop, or virtual on the Internet.  Blogs and Travel 

podcasts are also being used along with social networking sites such as Facebook and 

LinkedIn. Some faculty believes that journals offer a connection which binds the student 

to the subject matter of the class.  It can contain insights, questions, comments, criticisms, 

and discoveries. 

 

¶ Guided Questions ï freehand writing is ok, but most GSL professionals will insist that 

you use guided questions to help prod the students into deeper exploration of their 

experiences and feelings.  Some of the questions can be site or experience specific or they 
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can be general. See Appendix F for a List of Personal Reflection Question Prompts 

prepared by The Fanning Institute at UGA. 

 

¶ Reflective exercises (pre, during, post) - these exercises can be written or oral, can be 

done in a group or individually.  They include games, Q&A, question cards, quotes for 

discussion, etc.  One program used a pre and post test on cultural competency.  A good 

online source for a series of intercultural competency assessment tools is: Assessment 

Tools of Intercultural Competence: 

http://www.vtcampuscompact.org/Fost_Glo_Cit_Post/workshops/Assesment_Evaulation

_resources.pdf. 

 

¶ Course packs (with readings) ï along with the essentials such as a syllabus and itinerary, 

student course packs should contain all the background materials students need to be 

prepared for their GSL experience.  Some faculty believes selecting required readings is 

an art form.  You need to make sure you assign the appropriate amount with enough 

incentives so students will actually do the readings so they can better understand what 

they are doing, where they are doing it, and why.  Do you decide on 30-page academic 

journal articles or do you select instead the 3-page New York Times article.  The first 

may have the underlying concepts; the second may have the illustration of the concept to 

help the student understand.  You may need a combination of both for the course, 

depends on the academic objectives of the course and the faculty style of teaching. 

 

¶ Regular discussions for group processing (Kasa Kasa, Kava Circle, Talanoa) ï A Kasa 

Kasa (in Ghana) or a Kava Circle (in Fiji) convey the same tradition ï coming together 

informally and sharing the experiences of the day or oneôs life.  The talanoa (also from 

Fiji) is the art of storytelling ï to discuss a concept through narrative or anecdote.  These 

discussions can be scheduled or happen on the spur of the moment.  They can occur in a 

classroom, out in the field, on a bus or at a restaurant.  They can be held in the morning 

or in the evening.  The important thing is that they be held so they can provide students 

with the opportunity to get out of their minds what they have experienced.  The faculty 

role transitions from instructor to facilitator with this tool.  Lectures will not be of interest 

to the student ï it is their voice that must be heard now and the faculty must be skilled at 

helping the student finds the words to express his or her thoughts so that the experience 

can be of value. 

 

¶ Reports and Oral Presentations ï All of the programs reviewed in this survey required 

one or more formal, written reports from the students, either on a specific topic explored 

in the course or on the GSL experience itself.  These reports are more comprehensive 

then regular short assignments required during certain segments of the GSL program.  

One of the issues for faculty to determine is when should the report be due?  Some of the 

programs require the reports at specific times during the program, at the end of the 

program, or within a certain time period after the students return from the program.  

Some programs also require an oral presentation.  It is interesting to note that in a couple 

of the programs, the students are required to give an oral presentation to the community 

partner as part of their service. 

 

¶ Art-Based Projects ï This is a more guided activity than just allowing students some 

flexibility in terms of how they want to express their experience.  Structured art projects 

with general instructions can offer a creative outlet for some students. 

http://www.vtcampuscompact.org/Fost_Glo_Cit_Post/workshops/Assesment_Evaulation_resources.pdf
http://www.vtcampuscompact.org/Fost_Glo_Cit_Post/workshops/Assesment_Evaulation_resources.pdf
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¶ Photo Essay ï the clich® that ña photo can say a thousand wordsò is only half the story.  

Whose thousand words is it expressing?  The one who took the picture or the one who 

views it?  The importance of the photo essay lies in the captions that accompany the 

photos, not only taken by the student, but selected and organized in a certain order and 

format, to tell a story from the studentôs perspective.  Two of the programs used this tool.  

Unfortunately, there was no follow-up with it.  Photo essays need to be shared.  Loading 

them on a course website (with prior permission of the student of course) or having a 

ñscreeningò with the students ñreadingò their stories to others deepen the internal 

processing of the GSL experience for the student, as well as being a great recruitment 

tool for future program participants. 

 

¶ The service activity itself ï experiential hands-on learning.  Leonardo da Vinci is quoted as 

saying ñI have been impressed with the urgency of doing. Knowing is not enough; we must apply. 

Being willing is not enough; we must do.ò  The doing makes it real to the students.  It brings the 

abstract to their realm of understanding and gives them a visceral insight that adds comprehension 

to their knowledge base. 
 

 

ASSESSMENT AND EVLAUATION 

 

 
Student in the GSL program in Bulgaria, 2008.  

 

A key point to the GSL programs evaluated in the survey is the faculty (or faculty team) 

commitment to continuous improvement of the student experience for academic, cross-cultural, 

and transformative value.  Faculty surveyed offers a myriad of methods for assessing their 

programs beyond the standard OIE evaluation (which many felt was too superficial and general, 

and did not offer them needed insights for their purposes.  A lot of what the faculty deem 

valuable as commentary about the programs are acquired in informal and anecdotal ways, 

gleamed from reflective papers submitted as assignments from students, or mentioned casually in 

a course wrap-up celebratory meal.  Faculty also keeps their own journals or notes relating to the 

program.  One program director had a series of journals, one for each year, which she would use 

to prepare the next yearôs program.  None of the programs have used a formal, third party 

evaluator mainly due to issues of cost and lack of resources to do so.   

 

Survey respondents provided the following list of assessment tools: 

¶ Faculty journal (during the GSL) 

¶ Student feedback (during and after the GSL experience) 

¶ OIE Evaluation Form (least helpful) 



 16 

¶ Reflective papers 

¶ Student Journal entries & writings (are journals graded? what rubric does the faculty 

use?) 

¶ Close, casual supervision (observations, etc) during the GSL 

¶ Department Program Evaluation 

¶ Quizzes (on academic content) 

¶ Mid-Point and Final evaluations 

¶ Informal meetings with students and community members/partners 

¶ Formal evaluation sessions with community partners 

¶ Ph.D. student dissertation results 

 

A different type of assessment of concern for some of the respondents was the ñgradingò for 

class participation in a GSL course.  I found the following from a syllabus for a service-learning 

course in Denmark: http://www.dis.dk/Academic/Courses1/syllabi/learningseminar.pdf.  
 

Students are expected to come prepared to discuss the assigned reading and their service 

experiences at each session. You will be graded on (a) the seriousness of your effort (i.e., whether 

or not you come to class prepared, and whether or not you are physically, emotionally, and 

intellectually present); (b) the nature of your interaction with other class members (i.e., whether 

you listen carefully and respectfully to what others say, your willingness to challenge others and 

defend your points of view, and whether you provide opportunity and encouragement for others 

to participate); (c) your faithfulness in meeting your responsibilities in terms of the one-on-one 

meetings outside of class; (d) your willingness to interact thoughtfully with guest speaker(s); (e) 

your willingness to share experiences from your service site; (f) successful completion of various 

assessment instruments used in the course; and (g) the quality of your overall effort. 
 

 

GSL PARTNERS 

 

 
UGA faculty with Joeli Veitayaki from the University of the South Pacific 

 

Partnership development for GSL programs is crucial.  The lone faculty who does everything 

from logistics to academic content is a sad image, leading to frustration, disappointment and burn 

out.   

 

One of the advantages to GSL programs is that they are multi and interdisciplinary by nature, 

insisting by its very structure that multiple perspectives be used to explore and understand the 

surrounding culture and socio-economic constructs embedded into the academic curriculum in an 

international location.  One of the programs (Croatia) uses a faculty-team approach.  Offering 4 

courses to students in specific disciplines, the four faculty meet periodically to share their 

syllabus and objectives and design shared activities or visits where all the students will be 

http://www.dis.dk/Academic/Courses1/syllabi/learningseminar.pdf

